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Abstract. This study aimed to explain the contribution of parenting styles on children’s 

perception of being adequately heard by parents and their subjective well-being across 

three bullying groups (perpetrators, victims, and uninvolved). Participants (N = 1,294; 

54.8% girls; 45.2% boys) were elementary school (47.3%) and junior high school 

students (52.7%) in Bandung City. Parenting styles were measured using Egna Minnen 

Beträffande Uppfostran for Children. Subjective well-being was measured using the 

Children's Worlds Subjective Well-Being Scale. Being adequately heard by parents was 

measured using the Children's Worlds measure. Data were analysed using linear 

regression and descriptive analysis. Parenting styles contributed significantly to 

children’s perception of being heard by parents and their subjective well-being. 

Parenting styles contributed differently across the three groups and genders. The 

uninvolved perceived that their parents were warm. The perpetrators perceived their 

parents as rejective. The victims perceived their parents as overprotective. The 

perpetrators displayed the lowest SWB score, while the uninvolved displayed the 

highest SWB score. Warm mothers showed a significant positive effect on children’s 

SWB and perception that they were adequately heard. Overprotective fathers showed a 

significant positive effect on children’s SWB because father was perceived as the 

family's head who protects their children. It is suggested that parents should practice 

warm rearing to prevent children’s involvement in bullying. 

Keywords: being adequately heard by parents; bullying; parenting styles; subjective 

well-being 

 

 

Indonesia’s National Child Protection Commission reported the high rate of bullying 

incidents in Indonesia that increased over the years. Bullying is aggressive behaviour that 

is done intentionally to hurt others repeatedly because of the imbalance of power and 

strength between the perpetrator and the victim (Espelage & Swearer, 2003; Olweus, 

1997). There are three indicators of bullying, which are physical (e.g., hitting, kicking), 

verbal (e.g., name-calling, threatening), and psychological (e.g., left out, social exclusion) 

(Borualogo & Casas, 2019b; Espelage & Hong, 2019). Bullying can happen anywhere, but 
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one of the bullying types with a high frequency of incidents is school bullying (Borualogo 

& Gumilang, 2019). Students can be a perpetrator or a victim. 

From 2011 until 2019, Indonesia's National Child Protection Commission received 

2,473 school bullying reports (kpai.go.id). These cases are trending to increase over the 

years. The Global School-Based Health Survey (GSHS) report in 2015 showed that 32% of 

students aged 13–17-year-olds in Indonesia were physical violence victims, and 20% were 

school bullying victims (Kementerian Perencanaan Pembangunan Nasional and Unicef, 

2017). These percentages were the highest in Asia. The Programme for International 

Student Assessment (PISA) showed that 41% of Indonesian students were bullying 

victims (Schleicher, 2018). Trends in Mathematics and Science Study report (Mullis et al., 

2016) also showed inline results where 56% of students age 11-15-year-olds were school 

bullying victims. The Children's Worlds report showed that 27.1% of students were hit by 

other students at school, 36.7% of students were name-called by other students at school, 

and 26.5% of students were left out by other students in the class (Borualogo & Gumilang, 

2019). Bullying incidents most frequently happen in elementary and middle school 

(Borualogo et al., 2020b; Fitzpatrick & Bussey, 2011). Therefore, the focus of this study was 

school bullying in elementary and middle school students.  

Several studies showed that bullying harms children’s mental health. Bullying 

decreases children’s life satisfaction (Varela et al., 2019), dan has a negative effect on the 

children’s subjective well-being (SWB) (Borualogo & Casas, 2019b; Savahl et al., 2019; 

Tiliouine, 2015).  

Studies on the contribution of bullying to SWB mostly focused on bullying victims 

(Alcantara et al., 2017; Borualogo & Casas, 2019b; Savahl et al., 2019; Tiliouine, 2015). A 

study done by Savahl et al. (2019) in 15 countries showed that the SWB of bullied children 

were significantly lower than children who were not bullied. A study in Indonesia 

(Borualogo & Casas, 2019b) also showed inline results where Indonesian children who 

were school bullying victims significantly showed lower SWB than children who were not 

involved in bullying. Another study showed that the SWB of children involved as 

perpetrator-victim -that is, children involved in bullying as a perpetrator and a victim- 

significantly showed lower SWB than children who were victims only or children who 

were not involved in bullying (Firdaus & Borualogo, 2020). However, no studies have 

explained the SWB of perpetrators, whether in international studies or Indonesia. This 

becomes interesting to investigate, considering that bullying occurs because of perpe-

trators and victims’ existence, so research on bullying should conduct a comprehensive 

study of both the perpetrator and the victim. 

Casas (2016) stated three strong predictors of children’s SWB: perception of safety, 

bullying, and respect for children that children perceived being adequately heard by 

parents. Children's perception of being adequately heard by parents is a form of respect 

and concern from parents for problems conveyed by children and being adequately heard 

by parents increases children’s SWB (Corominas et al., 2020). Park (2004) stated that SWB 

is an important component for the positive development of children.  
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Bullying is a social-ecology phenomenon that happens as the dynamic interplay 

between individual and environmental factors (Espelage & Swearer, 2009; Hong et al., 

2014; Swearer & Espelage, 2004; Swearer et al., 2012). According to Bronfenbrenner (1986), 

family as a microsystem component contributes to the children’s development directly 

and immediately. Parenting is one of the components that determine children’s 

development. The dynamics between parenting in the microsystem (family) and how 

children perceive the parenting styles will determine a child's development process. The 

dynamic interplay between parents and children in the microsystem can predict 

children’s bullying involvement (Espelage & Swearer, 2009; Hong et al., 2014; Swearer & 

Espelage, 2004; Swearer et al., 2012). 

Bullied children tend to tell parents rather than teachers (Borualogo et al., 2020a; 

Fekkes et al., 2005). Parents are perceived as the source of main social support when 

children being victimised at school (Borualogo et al., 2020a). Parenting styles, as one of the 

microsystem components (Bronfenbrenner, 1986), is a predictor of school bullying 

(Borualogo et al., 2020b). Parenting styles and communication between parents and 

children correlated with children involvement in bullying, whether as the perpetrator and 

as the victim (Georgiou, 2008; Georgiou & Stavrinides, 2008; Lereya et al., 2013). 

Perpetrators have rejective parents who tend to use violence in rearing their children 

(Georgiou & Stavrinides, 2008). Overprotective parents and rejective parents strongly 

correlated with children being victimised at school (Lereya et al., 2013). Likewise, parents 

who do not supervise their children, are less warm and are inconsistent in disciplining 

their children, correlated with children involved in bullying as perpetrators (Flouri & 

Buchanan, 2003; Kawabata et al., 2011).  

Several studies have shown the contribution of parenting styles on children’s 

involvement in bullying, but international studies still debated the contribution of 

parenting styles on SWB. Several studies explained a positive correlation between 

parenting styles and children’s SWB (Dinisman et al., 2017; Gherasim et al., 2017; Wu et 

al., 2020), while other studies explained a negative correlation between parenting styles 

and SWB that depends on age, gender, and personality of the parents and children (Fan et 

al., 2020; Filus et al., 2019; Horton, 2020). This debate becomes an interesting topic for 

further study, particularly in the Indonesian context that is different from the Western 

context, where the studies were conducted. Moreover, there is no study investigating the 

contribution of parenting styles to SWB and children’s perception that they are 

adequately heard, particularly on children involved in bullying, whether as the 

perpetrators or the victims. 

This study used parenting theory from Perris and Perris (1978) that explained 

parenting in the context of children’s deprivation. The parent-child relationship is an 

important determinant for children’s development, whether they will successly 

developed or having developmental disorders. Perris and Perris (1978) explained three 

parenting styles: overprotective, warm, and rejective. Muris et al. (2003) modified Perris 

and Perris’ (1978) parenting theory and added one parenting style: anxious parenting. 

Therefore, Muris et al. (2003) explained four parenting styles: warm parents, rejective 
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parents, overprotective parents, and anxious parents. This concept from Muris et al. (2003) 

was used in this current study. 

This parenting theory is one of the most used to explain parenting in the context of 

children’ developmental disorders and children’s mental health. For examples, children 

with Obsessive-Compulsive Disorder (OCD) (Mathieu et al., 2020), the mental health of 

Syrian refugee children (Eruyar et al., 2020), psychological distress (Temel & Atalay, 

2018), anxious children (Muris et al., 2000), and adolescent’ aggression problem (Mukhtar 

& Mahmood, 2018). 

Based on the explanation above, current study investigated parenting styles' 

contribution to children’s perception of being adequately heard and to SWB of school 

bullying perpetrators, victims and the uninvolved students in bullying. This study was 

essential due to the limited information on parenting styles' contribution to children's 

perception of being adequately heard and the SWB of the perpetrators and the victims; 

and limited studies on bullying perpetrators.  

Therefore, this study attempted to fill the gap in the scientific literature by 

contributing to the understanding of the contribution of parenting styles to children’s 

perception of being adequately heard and to the SWB of the perpetrators, the victims, and 

the uninvolved of elementary and middle school students who are the most vulnerable 

ages to be involved in bullying (Borualogo et al., 2020a, 2020b). By knowing parenting 

styles’ contribution to children’s perception of being adequately heard and SWB, 

preventing bullying can be made, both preventing being perpetrators and victims for 

elementary and middle school students.  

Method 

Sample 

To obtain a representative sample of school bullying in Bandung City, West Java 

Province, samples were elementary and middle school students in Bandung City from 4 

school types: private, public, religious-based, and non-religious based schools. A stratified 

cluster random sampling procedure was used, where the rank of the school was the strata, 

and the school type was the cluster. Therefore, all school types from all ranks were 

represented by random choice.  

The researcher obtained a complete list of elementary and junior high school 

students in Bandung City from the Bandung City Education Office. With an estimated 

population proportion and a 95% confidence coefficient, to obtain a representative sample 

size, the Slovin formula is used (Almeda et al., 2010). A minimum of 400 samples is 

required at each level of education (elementary and middle schools). 11 elementary and 10 

middle schools were selected randomly to represent a sample of elementary and middle 

school students in Bandung City. The sample size of elementary school students who 

participated in this study was 809, and the sample size of middle school students who 
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participated in this study was 845. Due to the bullying group categorisation, each group's 

sample size was different from the study's total sample size. 

The categorisation of research samples, including the perpetrators and the victims, 

was carried out by measuring the perpetrators of bullying and the bullying victims. Based 

on the definition of bullying as repeated aggressive behaviour aimed at hurting others 

because of the power imbalance between the perpetrator and the victim (Espelage & 

Swearer, 2003; Olweus, 1997), the criterion for being a perpetrator and a victim is 

repetitive behaviour. Students who reported being bullied twice or more in the past 

month in at least one of the three categories of bullying (physical, verbal, and 

psychological) were included in the victim group. Meanwhile, students who bullied 

others two or more times in the past month in at least one of the three categories of 

bullying (physical, verbal, and psychological) were included in the perpetrator group. 

Procedure 

Ethical clearance  

Approval for the study was gained from the ethical committee at Universitas Padjadjaran, 

Bandung and Nusantara Scientific Psychology Consortium. Permission to conduct the 

research in Bandung City was obtained from the Bandung City Education Office and 

Bandung City Political and National Unity Agency.  

Written consent from parents was obtained on behalf of the students. The students 

were informed that they were free not to answer the questions and that their data will be 

treated confidentially. 

Research variables  

Parenting is an independent variable which its contribution to children's perceptions of 

being adequately heard by parents and its contribution to SWB of perpetrators, victims, 

and the uninvolved in bullying was analysed. 

Measurements 

All measurements used in this study had been adapted in the Indonesian context 

following cross-cultural psychology measurements adaptation guidance from van de 

Vijver (2019) and Borualogo et al. (2019). 

Perpetrator questionnaire 

Ten items measure perpetration were adopted from Cole et al. (2006) and translated into 

the Indonesian language considering the Indonesian context (Borualogo et al., 2019). 

These items measure the frequency of students’ involvement in perpetration at school in 

the last month. Four items measure physical bullying (e.g., “I intentionally hit other kid”), 

4 items measure verbal bullying (e.g., “I called other children with bad names”), and 2 

items measure psychological bullying (e.g., “I forbade other children to befriend with 

certain kids”). These items were scored on a 4-point frequency scale using response 
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options: never = 0, once = 1, 2 or 3 times = 2, and more than 3 times = 3. The Cronbach’s 

Alpha = 0.830 

Bullying victim questionnaire 

Three items measure school bullying are from the Children’s Worlds project 

(www.isciweb.org) that have been translated into the Indonesian language considering 

Indonesian contexts (Borualogo et al., 2019). School bullying was measured by frequency 

of physical bullying experiences (“How often in the last month have you been hit by other 

children in school?”), verbal bullying (“How often in the last month have you been called 

unkind names by other children in school?”), and psychological bullying (“How often in 

the last month have you been left out by other children in your class?”). These items were 

scored on a 4-point frequency scale using four response options: never = 0, once = 1, 2 or 3 

times = 2, and more than 3 times = 3. The Cronbach’s Alpha = 0.847 

Children’s Worlds Subjective Well-Being Scale 

Children’s Worlds Subjective Well-Being Scale (CW-SWBS) is a 6-item context-free 

psychometric scale modified by Children’s Worlds (Rees & Main, 2015) based on 

Student’s Life Satisfaction Scale (SLSS) that developed by Huebner (1991). CW-SWBS has 

been adapted and showed excellent validation to use in Indonesia with 5 items 

(Borualogo & Casas, 2019a). Details about the CW-SWBS and the Indonesian context’s 

adaptation process can be read in an article written by Borualogo and Casas (2019a).  

The items use an 11-point scale from 0 (not at all agree) to 10 (totally agree). The 

items are: (1) ‘I enjoy my life’, (2) ’My life is going well’, (3) ‘I have a good life’, (4) ‘The 

things that happen in my life are excellent, and (5) ‘I am happy with my life’.  

The CW-SWBS showed excellent fit (Borualogo & Casas, 2019a). Fit indices are as 

follows: χ2 = 94.58, df = 5, p = 0.000, comparative fit index (CFI) = 0.988, dan root mean square 

error of approximation (RMSEA) = 0.049 (0.041–0.058) (Borualogo & Casas, 2019a). The 

Cronbach’s Alpha = 0.902. 

Perception of being adequately heard by parents 

The Children's Worlds includes a single item to measure children’s perception of being 

adequately heard by parents in their family relationship (Rees et al., 2020). The item is 

“My parents listen to me and take what I say into account”. This item uses a 5-point scale: 

I do not agree = 1, I agree a little = 2, I agree somewhat = 3, I agree a lot = 4, and I totally 

agree = 5.  

Egna Minnen Beträffande Uppfostran for Children 

Parenting styles were measured using The Egna Minnen Beträffande Uppfostran for 

Children (EMBU-C; Muris et al., 2003). The EMBU-C has value as a clinical tool for 

assessing parental factors that contribute to children's developmental disorders (Young et 

al., 2013). Although theory and measurement using the EMBU-C are popular in 

http://www.isciweb.org/
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international studies related to parenting styles and children’s problems, this theory is not 

popular in Indonesia. This theory is chosen regarding the contexts of parenting styles 

related to children’s problems: bullying. The EMBU-C has been proven psychometrically 

able to explain perceived parenting styles in the context of children with problems 

(Deković, 2006; Markus et al., 2003; Young et al., 2013).  

Egna Minnen Beträffande Uppfostran for Children (EMBU-C; Muris et al., 2003) was a 

modified version of the original EMBU that measure children’s perception on parenting 

styles. This questionnaire has been adapted into Indonesian context (Borualogo & 

Jefferies, 2021) and showed an excellence validation with fit indices for 4 models factor for 

father where: χ2 = 2218.21, df = 696, p < 0.001, CFI = 0.91, and RMSEA = .05 (.05–.06) and 4 

model factors for mother where χ2 = 2257.67, df = 696, p < 0.001, CFI = 0.92, and RMSEA = 

0.05 (0.05–0.06). The Cronbach’s Alpha Overprotective scale = 0.825; for Warm scale = 

0.909; for Rejective scale = 0.874; and for Anxious scale = 0.930. 

The questionnaire includes 40 items to measure 4 parenting styles: Overprotective 

parents (e.g.,” Your parents think that they must decide everything for you”), Warm 

parents (e.g.” When you are unhappy, your parents calm you down and cheer you up”), 

Rejective parents (e.g.” Your parents say that they do not like your behaviour at home”), 

and Anxious parents (e.g.” Your parents are worried about what you do after school”).  

Children answered each question separately for father and mother. These items use 

a 4-point scale: never = 1, sometimes = 2, often = 3, and most of the time = 4. Scoring for the 

EMBU-C had been done separately based on children’s answer on father and mother for 

four parenting styles: Overprotective, Warm, Rejective, and Anxious. 

Data refinement 

Data refinement procedures in this current study were conducted in three steps. First, 

cases with incomplete questionnaires were deleted from the dataset. Second, children 

who reported not having parents or only have one parent were also deleted from the 

dataset. Third, the study followed the recommendation from Casas (2016), that cases with 

three or more missing values in the SWB scale should be eliminated for further analysis. 

There were 360 cases deleted from the dataset. 

Data analysis 

Data were analyzed using linear regression to test the contribution of parenting styles to 

children’s perception (in the three groups: perpetrator, victim, and the uninvolved) of 

being adequately heard, and to test the contribution of parenting styles to SWB indicators 

in those three groups. Descriptive statistics had been calculated to test the mean 

differences in parenting styles, the perception that children being adequately heard, and 

SWB indicators to test significant differences between three groups and gender. Data were 

calculated using SPSS 23. 
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Results 

Table 1.  

Characteristics of Participants 

 Perpetrator Victim The Uninvolved Total 

 n % n % n % n % 

Girls 51 41.5 338 58.7 320 53.8 709 54.8 

Boys 72 58.5 238 41.3 275 46.2 585 45.2 

Elementary 28 22.8 329 57.1 255 42.9 612 47.3 

Middle 95 77.2 247 42.9 340 57.1 682 52.7 

Total 123 100 576 100 595 100 1,294 100 

 

Table 1 shows that perpetrators are mostly boys (58.5%), and victims are mostly 

girls (58.7%). According to education level, perpetrators are mostly middle school 

students (77.2%), while elementary school students are mostly victims (57.1%). Table 2 

shows descriptive data of mean scores of SWB, children’s perception of being adequately 

heard, and perception of parenting styles by gender for three groups of bullying 

incidents.  

For the three groups of bullying incidents, the highest mean score of parenting 

styles for both girls and boys were observed for warm mothers. The girl and boy 

perpetrators displayed the lowest SWB scores across the three groups. The girl victims 

and the boy perpetrators displayed the lowest SWB scores on how they perceived of being 

adequately heard across the three groups. The anxious mothers and anxious fathers were 

perceived significantly different by boys and girls from the victim group and the 

uninvolved group. For the victim group and the uninvolved group, girls displayed higher 

mean scores on perceiving anxious mothers and anxious fathers than boys. 

For the perpetrator group, there were no significant differences between boys and 

girls on perceiving parenting styles, SWB mean scores, and perceived being adequately 

heard. For the victim group, girls displayed significantly higher mean scores on 

perceiving overprotective mothers, anxious mothers, and anxious fathers than boys. For 

the uninvolved group, the SWB mean scores are the highest across two groups: the 

perpetrator and the victim groups. Boys and girls displayed significant differences in 

perceived parenting styles, except for rejective mothers that showed no differences 

between boys and girls. Girls displayed higher mean scores on perceiving parenting styles 

than boys, except for perceived rejective fathers. 
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Table 3. 

Descriptive Data of SWB, Perceived Being Heard, and Parenting Styles for Perpetrator, 

Victim, and the Uninvolved 

 Perpetrator Victim The Uninvolved Total 

 M SD M SD M SD M SD 

SWB 38.73** 8.66 39.32** 8.69 42.16** 7.01 40.57 8.09 

Perceived being heard 4.03 1.07 4.00 1.06 4.11 1.01 4.01 1.08 

Overprotective Mothers 23.54* 5.60 24.72* 5.11 24.31 4.95 24.48 5.06 

Overprotective Fathers 21.47** 6.25 23.29** 5.31 22.72* 5.52 22.89 5.56 

Warm Mothers 27.50 6.61 27.92 5.89 28.49 5.49 27.98 5.83 

Warm Fathers 26.34* 6.56 26.95 6.07 27.63* 5.82 26.97 6.03 

Rejective Mothers 15.41** 4.40 15.30** 4.26 13.92** 3.65 15.09 4.27 

Rejective Fathers 15.07** 4.82 14.66** 3.95 13.43** 3.35 14.62 4.14 

Anxious Mothers 26.45 6.64 26.40 6.9 26.65 6.70 26.54 6.73 

Anxious Fathers 24.85 6.60 25.49 7.22 25.34 6.82 25.29 6.87 

*significant gender differences at p<.05 

**significant gender differences at p<.01 

 

Table 3 shows significant differences in the SWB mean scores by three groups of 

bullying incidents. The uninvolved group displayed the highest SWB mean scores, while 

the perpetrator group displayed the lowest SWB mean scores. There were no significant 

differences in perceived being adequately heard for the three groups. Perceived rejective 

mothers and rejective fathers displayed significant differences across three groups. The 

mean scores of perceived rejective fathers and rejective mothers were significantly lower 

for the uninvolved group than the perpetrator group and victim group. Perceived warm 

fathers significantly displayed higher mean scores for the uninvolved group than the 

perpetrator group. Perceived overprotective fathers displayed significant differences 

across perpetrator group and victim group (p <0.01), and across perpetrator group and the 

uninvolved group (p <0.05), where the perpetrator group displayed lower mean scores. 

Perceived overprotective mothers displayed significant differences across perpetrator 

group and victim group, where the victim group displayed lower mean scores. 

Table 4 shows the significant contribution of parenting styles to children’s 

perception of being adequately heard by parents and SWB for three groups by gender. 

There was no significant contribution of parenting styles on perpetrator girls and victim 

boys, whether on children’s perception being adequately heard by parents and their SWB.  

For the boy perpetrators, the rejective mothers contributed negatively to children’s 

perception of being adequately heard (β = -0.593; p < 0.05). In contrast, rejective fathers 

contributed positively (β = 0.642; p < 0.05) to children’s perception of being adequately 

heard. These two parenting styles contributed as many 13.4% to children’s perception of 

being adequately heard. For boy perpetrators, rejective fathers contributed negatively (β = 

-0.515; p< 0.05) as many as 17.7% to SWB. 
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Table 4. 

Linear Regression of Parenting Styles on SWB and Perceived Being Adequately Heard in 

the Three Groups by Gender 

Variables B SE β t p Adjusted R2 

 Boy perpetrators 

Being adequately heard        

   Rejective Mothers -.146 .066 -.593 -2.206 .031 .134 

   Rejective Fathers .157 .063 .642 2.483 .016 .134 

SWB       

   Rejective Fathers -2.167 1.060 -.515 -2.044 .045 .177 

 Girl victims 

Being adequately heard       

   Warm Mothers .094 .025 .513 3.826 .000 .237 

 The uninvolved boys 

Being adequately heard       

   Warm Mothers .069 .031 .369 2.208 .028 .105 

SWB       

   Warm Mothers .985 .406 .398 2.425 .016 .132 

   Anxious Mothers -.773 .369 -.374 -2.097 .037 .132 

   Anxious Fathers .705 .353 .355 1.995 .047 .132 

 The uninvolved girls 

Being adequately heard       

   Warm Mothers .108 .023 .583 4.783 .000 .207 

SWB       

   Overprotective Fathers 1.169 .358 .387 3.269 .001 .266 

   Warm Mothers 1.084 .317 .403 3.423 .001 .266 

   Rejective Mothers -.996 .374 -.260 -2.666 .008 .266 

   Anxious Mothers -.628 .246 -.288 -2.553 .011 .266 

 

For girl victims, warm mothers contributed positively (β = 0.513; p< 0.05) as many as 

23.7% to children’s perception of being adequately heard. For the uninvolved group, both 

for boys and girls, warm mothers contributed positively to the children’s perception of 

being adequately heard. For the uninvolved boys, warm mothers contributed positively (β 

= 0.369; p< 0.05) as many as 10.5%, while for the uninvolved girls, warm mothers 

contributed positively (β = 0.583; p< 0.05) as many as 20.7%. 

Parenting styles contributed differently to SWB of the uninvolved group, both for 

boys and girls. Warm mothers (β = 0.398; p< 0.05) and anxious fathers (β = 0.355; p< 0.05) 

contributed positively as many as 13.2% to SWB of the uninvolved boys. While anxious 

mothers contributed negatively (β = -0.374; p< 0.05) as many as 13.2% to SWB of the 

uninvolved boys.  

For the uninvolved girls, overprotective fathers (β = 0.387; p< 0.05) and warm 

mothers (β = 0.403; p< 0.05) contributed positively as many as 26.6% to SWB. While 

rejective mothers (β = -0.260; p< 0.05) and anxious mothers (β = -0.288; p< 0.05) contributed 

negatively as many as 26.6% to SWB. 
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Discussion 

This current study showed that parenting styles play different roles to children's 

perception of being adequately heard and to their SWB, depending on the gender and 

their involvement in bullying. This discussion will explain the role of parenting styles on 

children's perception of being adequately heard and their SWB for each group. 

This study also showed that children who do not involve in bullying displayed the 

highest mean scores of SWB than children from two other groups. These results 

confirmed previous studies showing mean scores of SWB of children not involved in 

bullying were significantly higher than SWB of bullied children (Borualogo & Casas, 

2019b; Savahl et al., 2019; Tiliouine, 2015). Because there is no research on the SWB of the 

perpetrators, this study's results provide new information about the low SWB of 

perpetrators, even lower than the SWB of victims. This result needs to be taken into 

account for parents and teachers because the lowest SWB of perpetrators indicates severe 

problems and potential negative consequences in the children's development, so 

prevention efforts need to be made. 

For the three groups, children perceived parenting styles differently that was shown 

by the highest mean scores of parenting styles across three groups (Table 3). For the 

uninvolved group, children perceived their parents were warm. For the victim group, 

children perceived their parents as overprotective parents. As for the perpetrator group, 

children perceived their parents as rejective parents. These results are in line with 

previous studies that explained victimized children come from a family with overpro-

tective parents (Lereya et al., 2013), while the uninvolved children come from families 

with warm parents (Miranda et al., 2015). These results were in line with Georgiou and 

Stavrinides’ (2008) findings that perpetrators come from a family with rejective parents. 

However, a recent study from Stavrinides et al. (2018) is not in line with this study's 

findings. Stavrinides et al. (2018) showed that parents who reject their children do not 

predict children's behaviour as perpetrators. The difference in the results of these findings 

is debatable for following up in the next research. 

There are no significant differences in children’s perception of being adequately 

heard by parents (Table 3). This finding indicates that children from three groups 

perceived that parents listen to them and not correlate to their bullying involvement. 

However, parenting styles play different roles in children’s perception of being 

adequately heard by parents (Table 4). 

The uninvolved group  

Warm mothers play positively to boys’ and girls' perception of being adequately heard by 

mothers (Table 4). Warm mothers care for children, appreciate children's positive 

behaviour, and express affection and love (Veenstra et al., 2005). Warm mothers accept 

their children for who they are, listen to, respect for children's opinions, express affection, 

give compliments, cheer them up, offer help when the children are facing obstacles, and 

when children make mistakes, children can fix it together with parents (Muris et al., 2003).  
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In the Indonesian context, mothers play a role as a source of affection at home 

(Zevalkink & Riksen-Walraven, 2001) and are perceived more authoritative than fathers 

by children and youth (Abubakar et al., 2014). In general, Indonesian mothers display 

supportive behaviours and warmth in their reciprocal relationships with their children 

that are important for stimulating children’s social and emotional development (Mulder, 

1992; Setiadi, 2006). Therefore, warm mothers were perceived as mothers who listen to 

children adequately.  

Warm mothers play a greater role for girls (20.7%) than boys (10.5%) on how they 

perceived being adequately heard by mothers (Table 4). This happens because boys tend 

to seek more autonomy from parents than girls (Abubakar et al., 2014; Leaper, 2002), 

although boys still positively perceived their mothers' care and warm while 

communicating at home. 

Warm mothers significantly contributed positively to the SWB of the uninvolved 

boys and girls. Warm mothers were perceived as giving special attention and express 

affection toward their children (Veenstra et al., 2005). Warm mothers allow their children 

to share their feelings and experiences; and allow their children to seek help when 

needed. These results confirmed studies by Garbarino (2014), Houltberg et al. (2016), and 

Panetta et al. (2014) that warm parents contributed to children’s SWB. Warm mothers also 

contributed positively to the uninvolved boys and girls where they perceive being 

adequately heard. Therefore, warm mothers play an essential role in children’s SWB and 

children’s perception that mothers adequately listen to them. 

The uninvolved children displayed the highest mean SWB scores than the two other 

groups (Table 3), where boys (M = 85.13) displayed higher mean SWB score than girls (M 

= 83.60) (Table 2). The effect of gender on children’s SWB is still debating. Several studies 

showed that gender contributed to children’s SWB (Borualogo & Casas, 2019b), while 

several other studies still questioning the effect of gender on SWB (Savahl et al., 2019). 

Therefore, it is interesting to investigate this issue further. 

Other interesting findings from this current study showed that anxious fathers 

contributed positively to the SWB of the uninvolved boys, while overprotective fathers 

contributed positively to the SWB of the uninvolved girls (Table 4). Anxious fathers 

express worried about things that children do after school, worried that something 

terrible will happen to children, and worried that children might get into troubles or do 

dangerous things (Muris et al., 2003). Meanwhile, overprotective fathers obliged children 

to tell the fathers what children have done, determined what children may or may not do, 

and control all children’s activities (Muris et al., 2003).  

In the Indonesian context, the father is the head of the family and responsible for 

protecting and controlling their children (Zevalkink & Riksen-Walraven, 2001). Fathers 

were perceived as a figure who keeps an emotional distance from their children to enforce 

the rule and disciple children at home (Zevalkink & Riksen-Walraven, 2001). Therefore, 

children’s perception of overprotective fathers contributed positively to children’s SWB. 

Children perceived that fathers play roles to control and protect their children, ensuring 
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children’s development and protecting them. They also perceived that their fathers play 

the role that the fathers should play. 

Anxious mothers contributed negatively to the SWB of the uninvolved boys and 

girls, while the rejective mothers contributed negatively to the SWB of the uninvolved 

girls (Table 4). Rejective mothers blame children for things that happen at home, criticize 

children, and punish children without reason (Muris et al., 2003). Therefore, children 

perceive that mothers did not adequately listen to them. Meanwhile, anxious mothers 

express excessive worry; they worry that their children might get into trouble or do 

dangerous things (Muris et al., 2003). Children are not free to carry out their activities and 

feel that mothers did not adequately listen to them because their opinions cause excessive 

worry in their mothers.  

Results in the uninvolved group explained the living conditions of children in 

normal situations without exposure to violence. Different things happen to perpetrators 

and victims. 

Perpetrator group  

For the boy perpetrators, both rejective mothers and rejective fathers contributed to 

children’s perception of being adequately heard by parents (Table 4). Rejective mothers 

contributed negatively to boys’ perception of being adequately heard by mothers, while 

rejective fathers contributed positively to boys’ perception that fathers adequately listen to 

them. These are interesting findings because parents of perpetrator tend to reject their 

children (Demaray & Malecki, 2003) and do not provide adequate social support (Low & 

Espelage, 2014). However, the difference in the role of rejective fathers and mothers on 

children’s perception of being adequately heard is interesting for further study. 

Rejective mothers blame children for everything that should not have happened, 

treat children unfairly, punish children for no reason, and show that they do not like their 

children (Muris et al., 2003). Rejective mothers prevent boy perpetrators from sharing 

experiences or telling their involvement in bullying because children are afraid of 

receiving punishment and being more rejected by their mothers. Children’s perceived that 

mothers do not listen to their opinions about things that happen in children’s lives and do 

not take them as seriously as expected by children. This is in line with Demaray and 

Malecki's (2003) study that parents of perpetrators tend to physically punish and reject 

their children. In the Indonesian context, rejective mothers were perceived as 

incompatible with the traditional role of warm and affectionate mothers (Abubakar et al., 

2014), therefore children prefer not to tell their behaviour at school as the perpetrators. A 

study that had been done by Sumargi et al. (2015) showed that parents of children with 

behaviour problems tend to use ineffective parenting strategies when dealing with 

children misbehavior; for example, they do not communicate the misbehavior with 

children and tend to shout to express disagreement. Indonesian parents of children with 

behavioural problems showed less confidence, higher stress level, and less support from 

partner in parenting their children (Sumargi et al., 2015). Rejection from mothers to boy 
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perpetrators and mothers’ reluctance to adequately listen to their childrenincrease the risk 

for children to involve in more serious perpetration (Estévez et al., 2007). Furthermore, 

this study showed that the SWB of perpetrators were the lowest compared to the two 

other groups (Table 3). Mothers shall appreciate children’s feelings, accept children’s 

emotional conditions, and talk with children about the consequences of their behaviour 

and its effect on others’ feelings. 

In contrast, rejective fathers contributed positively to boy perpetrators’ perception of 

communication with fathers. This may relate to the Indonesian context, where fathers 

tend to keep an emotional distance from their children to instill discipline (Zevalkink & 

Riksen-Walraven, 2001). Therefore, while boys become perpetrators, they perceive fathers’ 

emotional distance as a form of disagreement to their perpetration behaviour. Fathers do 

not have to express disagreement verbally, but fathers’ rejection was perceived as an 

adequate response to boys’ perpetration behaviour. However, rejective fathers 

contributed negatively to the SWB of boy perpetrators (Table 4). Although boys perceived 

fathers’ rejection as a form of non-verbal communication to express disagreement, fathers’ 

rejection caused unpleasant conditions for perpetrators and contributed negatively to 

their SWB. 

Victim group  

For the girl victims, warm mothers contribute to children’s perception that mothers 

adequately listen to them. Warm mothers express positive emotions in communicating 

with their children, particularly when children were being victimized. Children perceive 

that mothers understand their problems; therefore, children are willing to talk to mothers 

about their bullying experiences. This is in line with the Indonesian concept of mother as a 

warm figure who supports and cares for the family and takes care of their children in 

their daily lives (Abubakar et al., 2014; Setiadi, 2006). In taking care of their children, 

mothers show warm and listen to children’s complaint about anything.  

Conclusion 

Parenting styles play different roles in children's perception of being adequately heard 

and their SWB, depending on children's involvement in bullying and gender. Results 

showed that parents were perceived differently in parenting across the three groups. The 

uninvolved group perceived that parents were warm. The perpetrator group perceived 

that parents were rejective. The victim group perceived that parents were overprotective.  

Perpetrators displayed the lowest SWB scores than victims and the uninvolved. This 

indicates that perpetrators have serious problems that need to be attended by parents and 

teachers so they can get help immediately. Warm mothers and overprotective fathers play 

positive roles in children's SWB. This had not happened in the perpetrator group and 

victim group. Therefore, this also needs to be seriously taken into account by parents. 

Parents were suggested to express warm and to protect children for increasing children's 

SWB. 
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This study's results strongly indicate that the  mother is perceived as a warm figure; 

someone who listens to children's adequately and contributes to children's SWB. This 

study's results can help perpetrators and victims to receive warm parenting to help 

increase their SWB. A child who displays low SWB indicates that the child is experiencing 

serious problems. Therefore, they need to get immediate help to prevent more critical 

problems. This is particularly evident in the perpetrator group. 

This study had some limitations. The focus of this study was only on the 

perpetrator, the victim, and the uninvolved. Other studies have shown that the 

perpetrator-victim group is believed to have lower SWB than two other groups studied 

here. Therefore, in a future study, it is suggested to investigate this perpetrator-victim 

group.  

 

Implication 

Based on this study, it is suggested that parents express warmth while listening to their 

children adequately, both in the normal condition while children do not have any 

problems, moreover in the condition while children involved in bullying. Warm parents 

play an important role in increasing children's SWB, either when children face bullying 

problems at school as perpetrators or victims. 

Perpetrators displayed the lowest SWB across three groups. This indicates that 

perpetrators were facing serious problems. Therefore, the more serious negative 

consequences need to be prevented by providing help to the perpetrators. 
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